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Abstract

The Direct Method, characterized by a focus on oral communication and direct practice,
has been widely discussed in the context of language learning. Its application in Islamic
religious education, however, remains less explored. This study aims to fill this gap by
examining the theoretical underpinnings of the Direct Method and its implementation in
Islamic religious education in Indonesia. The primary objective of this research is to
comprehensively explore the concept of the Direct Method and its application in the
teaching of Islamic religious studies. This includes understanding the theoretical
foundations of the method and assessing its practical application in various educational
settings, such as schools and madrasahs in Indonesia. This study employs a qualitative
research approach, specifically library research. Data were collected through an
extensive review of literature from primary and secondary sources, including books,
journal articles, and other relevant publications. Data analysis was conducted using
document analysis and thematic analysis techniques. The findings reveal that the Direct
Method is highly effective in enhancing students' understanding and skills in Islamic
religious education. The method's emphasis on direct interaction and immediate
feedback from teachers fosters a conducive and personalized learning environment.
However, challenges such as limited time and resources were identified as potential
barriers to its effective implementation. To maximize the benefits of the Direct Method,
ongoing support and training for teachers are essential. Additionally, adequate resources
and institutional support are necessary to overcome the identified challenges. Future
research should continue to explore innovative strategies to enhance the effectiveness of
the Direct Method in various educational contexts.
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INTRODUCTION

Education plays a central role in the development of a nation, including in
Indonesia. An effective education system can create a generation that is intelligent,
competent, and morally upright. In the context of Islamic religious education, the main
objective is to shape individuals who not only master religious knowledge cognitively
but also apply it in their daily lives (Al-Attas, 1978). Therefore, the teaching methods
used must be able to accommodate these needs.

One of the widely used methods in education is the Direct Method. This method
emphasizes direct interaction between teachers and students, as well as practical
application of the taught material (Mukhtar, 2016). The Direct Method aims to provide
concrete and meaningful learning experiences, enabling students to better understand
and internalize the knowledge.

In Islamic religious education, the Direct Method is often applied in teaching the
Quran, Hadith, Figh, and ethics. This method involves reading, memorization, and
understanding of sacred texts under the direct guidance of a teacher or ustadz (Abdullah,
2006). Through this method, it is hoped that students will not only memorize but also
comprehend the meanings and applications in their daily lives.

However, the implementation of the Direct Method does not always run
smoothly. Several challenges commonly faced include time constraints, limited
resources, and the teacher's ability to manage the class and provide effective instruction
(Hashim, 2019). Therefore, a deep understanding of the basic concepts and
implementation of this method is required, as well as an evaluation of its effectiveness
in the context of Islamic religious education.

This study aims to theoretically and practically examine the concept of the
Direct Method and evaluate its application in Islamic religious education in Indonesia
(Wahid, 2018). Thus, this research is expected to contribute to improving the quality of
Islamic religious education and provide recommendations that can be applied by
educators and educational institutions. By achieving these objectives, it is hoped that
this research can make a significant contribution to enhancing the quality of Islamic
religious education in Indonesia. Additionally, this study is expected to serve as a
reference for educators, researchers, and policymakers in developing effective and
efficient teaching methods (Al-Attas, 1993).
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THEORETICAL REVIEW

Direct Method

The direct method is an approach in education that emphasizes direct interaction
between teachers and students. This method focuses on verbal communication and
practical application, aiming to effectively enhance students' understanding and skills.
This approach is based on the principles of behaviorism introduced by B.F. Skinner,
which emphasizes the importance of reinforcement in the learning process (Skinner,
1957).

According to Arends (2012), the direct method involves several important
stages: lesson planning, direct instruction implementation, evaluation, and feedback. In
lesson planning, teachers design clear and structured learning activities and set specific
learning objectives. During the direct instruction implementation stage, teachers provide
explanations, demonstrations, and concrete examples relevant to the material being
taught. Evaluation is conducted to measure students' understanding of the material,
while feedback is given to correct errors and reinforce correct understanding (Arends,
2012).

The direct method often involves the use of various instructional media, such as
whiteboards, projectors, and other teaching aids. The use of media aims to make
learning more engaging and easier for students to understand the concepts being taught
(Suherman, 2013). Additionally, this method emphasizes an interactive approach, where
students are encouraged to ask questions, engage in discussions, and actively participate
in the learning process (Arends, 2012).

Several studies have shown that the direct method is effective in improving
students' cognitive and motor skills. For instance, research conducted by Suherman
(2013) revealed that this method can significantly enhance students' learning outcomes
compared to conventional teaching methods. However, the success of this method
largely depends on the teacher's ability to design and implement effective learning
activities (Suherman, 2013).

Islamic Religious Education

Islamic religious education is a fundamental aspect of the Muslim community,
serving as a means to impart religious knowledge, values, and practices to individuals
from a young age. The concept of Islamic religious education is deeply rooted in

Islamic teachings, which emphasize the importance of seeking knowledge and
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understanding of faith. This section provides a comprehensive review of the literature
regarding the concept of Islamic religious education, focusing on its objectives,
principles, and methods of delivery (Nasr, 1982).

Islamic religious education aims to instill a comprehensive understanding of
Islam among individuals, encompassing both theoretical knowledge and practical
application. One of the primary objectives is to nurture a strong faith (iman) and
devotion (taqwa) to Allah (God) among learners, guiding them towards righteousness
and moral integrity (Mukhtar, 2016). Additionally, Islamic education seeks to develop
individuals who are well-versed in the teachings of the Qur'an and Sunnah (traditions of
the Prophet Muhammad), capable of applying these principles in their daily lives (Al-
Attas, 1978).

Islamic education is guided by several principles derived from Islamic teachings
and traditions. Central to these principles is the concept of Tawhid, or the belief in the
oneness of Allah, which forms the foundation of Islamic faith and knowledge (Nasr,
1982). Islamic education also emphasizes the integration of faith and knowledge,
rejecting the dichotomy between religious and secular learning (Al-Ghazali, 1991).
Furthermore, the concept of Adab (manners) plays a crucial role in Islamic education,
promoting ethical conduct, humility, and respect for others (Al-Attas, 1993).

Various methods are employed in the delivery of Islamic religious education,
catering to the diverse needs and learning styles of students. Traditional methods such
as memorization (hifz), recitation (tajwid), and exegesis (tafsir) of the Qur'an are widely
practiced, aiming to impart a deep understanding of the holy scriptures (Abdullah,
2006). Additionally, interactive methods such as discussions, debates, and role-playing
are increasingly utilized to engage students actively in the learning process (Al-Bouti,
2003).

In the contemporary context, Islamic education faces numerous challenges,
including globalization, secularization, and technological advancements. These
challenges necessitate innovative approaches to teaching and learning within Islamic
educational institutions (Hashim, 2019). Efforts to integrate modern pedagogical
techniques with traditional Islamic teachings have emerged, aiming to equip students
with relevant knowledge and skills while preserving the integrity of Islamic values
(Wahid, 2018).
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Islamic religious education plays a pivotal role in shaping the identity and
worldview of Muslims worldwide. By upholding the objectives, principles, and methods
of Islamic education, individuals can develop a holistic understanding of their faith and
contribute positively to society. However, ongoing efforts are required to address
contemporary challenges and ensure the continued relevance and effectiveness of
Islamic education in the modern era (Nasr, 1982; Hashim, 2019).

Theoretical and Empirical Studies on the Direct Method

Various theoretical and empirical studies have been conducted to understand the
concept and application of the direct method. For instance, research by Arends (2012)
suggests that this method is highly effective in improving students' cognitive and motor
skills. Another study by Suherman (2013) indicates that the direct method can
significantly enhance students' learning outcomes compared to conventional teaching
methods.

In the context of Islamic religious education, a study by Rahman (2015) reveals
that the direct method can create a conducive and meaningful learning environment.
This study also shows that direct interaction between teachers and students allows for a
deeper and more personal learning process, which is crucial in religious education
(Rahman, 2015).

However, some studies also identify challenges in the implementation of the
direct method. For instance, time and resource constraints often pose obstacles to the
application of this method. Additionally, the teacher's ability to design and implement
effective learning activities is a key factor in determining the success of this method
(Suherman, 2013).

RESEARCH METHOD

This research employs a qualitative study using a library research approach.
Library research is a method that utilizes literature sources as the primary data to answer
research questions. This approach was chosen because this study aims to theoretically
examine the concept of the direct method and its application in Islamic religious
education in Indonesia. Qualitative research allows researchers to delve into concepts,
theories, and practices relevant to the topic under study (Creswell, 2013).

The data collection techniques in this research involve the following steps.
Collection of Primary Literature, Primary data is collected from books, scientific

journals, articles, and other documents relevant to the direct method and Islamic
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religious education. These sources are identified through searches in libraries, online
academic databases such as Google Scholar, JSTOR, and ProQuest, as well as official
websites of educational institutions. Document Analysis, Relevant documents are
analyzed to gain a deep understanding of the concept and application of the direct
method. Document analysis includes reading, identifying, and categorizing important
information that aligns with the research objectives (Bowen, 2009). Collection of
Secondary Data, In addition to primary literature, secondary data is also collected from
previous research reports, dissertations, theses, and official reports from relevant
educational institutions. This secondary data is used to complement and strengthen
findings from the primary literature.

The data analysis technique in this research involves several steps, Data
Reduction, Data collected from various sources is reduced or simplified by selecting
relevant and important information according to the research focus. Irrelevant or
redundant information is eliminated. Categorization and Coding, Reduced data is then
categorized and coded based on emerging themes. This categorization helps organize
the data, making it easier to analyze and understand (Miles & Huberman, 1994).
Thematic Analysis, Categorized data is thematically analyzed to identify patterns,
themes, and relationships between concepts. Thematic analysis allows researchers to
understand how the direct method concept is applied in Islamic religious education and
to identify the benefits and challenges faced (Braun & Clarke, 2006). Interpretation and
Conclusion Drawing, The final step is data interpretation and conclusion drawing. The
researcher interprets the findings based on existing theory and the context of Islamic
religious education in Indonesia. The conclusions drawn will answer the research
questions and provide recommendations for improving the application of the direct
method.

The data sources in this research are divided into two categories, primary and
secondary. Primary Data Sources, Primary data sources include the main literature that
is the focus of the analysis, such as books on the direct method, journal articles
discussing its application in Islamic religious education, and official documents from
relevant educational institutions. Examples of key books used in this study include
"Learning to Teach" by Arends (2012) and "Metodologi Pembelajaran Agama Islam™ by
Suherman (2013). Secondary Data Sources, Secondary data sources include previous

research reports, dissertations, theses, additional scientific articles, and reports from
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relevant educational institutions. This secondary data is used to enrich the analysis and
provide a broader perspective on the application of the direct method. Examples of
secondary data used include research reports from Rahman (2015) and various
dissertations on Islamic religious education.

RESULT AND DISCUSSION

Concept of the Direct Method

This study found that the Direct Method has several key characteristics that
make it effective in enhancing students' understanding and skills. This method focuses
on oral communication and direct practice, emphasizing the use of the target language
in authentic contexts. In Islamic religious education, this translates to intensive and
direct teaching of Islamic teachings, such as reading the Quran, studying Hadith, Figh,
and morals.

Another important characteristic of this method is the direct interaction between
teacher and students. The teacher acts as an active facilitator, providing explanations,
demonstrations, and concrete examples relevant to the material being taught. This helps
students to more easily understand the concepts being taught and apply them in
everyday life (Richards & Rodgers, 2001).

Application of the Direct Method in Islamic Religious Education

In the application of the Direct Method in Islamic religious education, this study
found several common practices. For example, in teaching the Quran, the talaqqi
method is a form of direct application where students read and memorize the Quran
under the direct guidance of a teacher or ustadz. This process involves repeated reading,
tajweed correction, and understanding the meaning of the verses being read (Rahman,
2015).

The talaqgi method allows students to learn by listening and imitating, which
aligns with the main principles of the Direct Method. It also includes direct correction
by the teacher, helping students to immediately correct mistakes as they occur
(Nasution, 2009). Additionally, the teaching of Hadith uses the direct memorization
method where the teacher recites the Hadith and students repeat it until memorized.

The study also found that the application of the Direct Method in Islamic
religious education can create a conducive and meaningful learning environment. Direct
interaction between teacher and students allows for a deeper and more personal learning

process, which is very important in religious education. Teachers give special attention
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to each student, ensuring that they understand the material well and can apply it in daily
life (Suherman, 2013).
Benefits of the Direct Method

This study identified several key benefits of applying the Direct Method in
Islamic religious education. First, this method is effective in improving students'
conceptual understanding and practical skills. With a direct and structured approach,
students can more easily understand the material being taught and apply it in real
contexts (Arends, 2012).

Second, this method can also increase students' motivation and engagement in
the learning process. When students feel cared for and receive direct guidance from the
teacher, they are more likely to be motivated to learn and actively participate in learning
activities. This is very important in Islamic religious education, where student
engagement and motivation are key to learning success (Rahman, 2015).

Additionally, the Direct Method helps in the development of effective speaking
and listening skills, which are important components in Islamic religious education. For
instance, in learning to read the Quran, students are taught to recite verses with correct
tajweed, which requires sharp listening skills and precise speaking abilities (Brown,
2001).

Challenges in Applying the Direct Method

Despite its many benefits, this study also identified several challenges in
applying the Direct Method in Islamic religious education. One of the main challenges
is the limited time, which is often insufficient for intensive and in-depth learning.
Additionally, limited resources, such as the number of competent teachers and
supporting facilities, also pose challenges in applying this method (Suherman, 2013).

Another challenge is the need for greater resources in terms of time, effort, and
facilities. Teachers need to have adequate skills in designing and delivering lessons, as
well as the ability to effectively manage the classroom. This method also requires
support from schools and educational institutions, especially in providing facilities and
supporting resources (Arends, 2012).

The difficulty in adapting the Direct Method for students with diverse learning
abilities also presents its own challenges. Not all students have the same ability to

absorb and understand material taught directly. Therefore, teachers need to have the
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skills to identify individual student needs and provide guidance that matches their
abilities (Rahman, 2015).

The findings of this study indicate that the Direct Method has great potential to
improve the quality of Islamic religious education in Indonesia. The success of this
method largely depends on the teachers' ability to design and implement effective
teaching and the support from schools and educational institutions.

In the context of Islamic religious education, the application of the Direct
Method must consider the needs and characteristics of students. Teachers need to have a
personal and intensive approach, giving special attention to each student and ensuring
they understand the material well and can apply it in daily life. Additionally, the use of
varied teaching media can help make learning more engaging and facilitate students in
understanding the concepts being taught (Suherman, 2013).

This study also shows that the challenges in applying the Direct Method can be
overcome with the right strategies and approaches. Support from schools and
educational institutions is crucial in providing facilities and supporting resources.
Furthermore, training and professional development for teachers are needed to enhance
their skills in designing and delivering effective lessons (Arends, 2012).

By understanding the basic concepts and application of the Direct Method, as
well as the benefits and challenges it faces, this study makes a significant contribution
to improving the quality of Islamic religious education in Indonesia. It also provides
recommendations for educators, researchers, and policymakers in developing effective
and efficient teaching methods.

DISCUSSION

The findings of this study indicate that the Direct Method is highly effective in
enhancing students' understanding and skills in Islamic religious education. These
findings align with previous research, which has shown that the Direct Method can
improve oral communication skills and deepen conceptual understanding in students
(Richards & Rodgers, 2001; Brown, 2001). In the context of Islamic religious
education, this study also supports the findings of Rahman (2015), which demonstrated
that the talagqgi method in Quranic learning effectively helps students memorize and
understand Quranic verses well.

Previous research by Suherman (2013) also found that direct interaction between

teachers and students can create a more conducive and personal learning environment,
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which is crucial in religious education. This is consistent with the findings of this study,
which show that the application of the Direct Method allows teachers to give special
attention to each student and ensure they understand the material well.

However, this study also identifies several challenges in the implementation of
the Direct Method that have not been widely discussed in previous research. For
instance, time and resource limitations are major obstacles in applying this method. This
challenge is also found in the research conducted by Nasution (2009), who stated that
resource and time limitations can hinder the effectiveness of the Direct Method.

From an educational theory perspective, the findings of this study are consistent
with behaviorist learning theory, which emphasizes the importance of direct
reinforcement in the learning process (Skinner, 1954). The Direct Method, which
emphasizes oral communication and direct practice, can be considered a form of
positive reinforcement that helps students understand and master the material better.
Additionally, constructivist theory popularized by Piaget (1970) is also relevant to these
findings, as the Direct Method allows students to build their knowledge through direct
interaction with teachers and the learning environment.

Vygotsky's (1978) theory of the Zone of Proximal Development also supports
the findings of this study. According to Vygotsky, effective learning occurs when
students work on tasks beyond their current capabilities but can be achieved with the
help of a more competent teacher or peer. The Direct Method, with direct guidance from
teachers, allows students to achieve higher understanding with timely and appropriate
assistance.

This study also reinforces the Situated Learning Theory developed by Lave and
Wenger (1991). This theory posits that learning occurs in specific social and cultural
contexts and through active participation in meaningful activities. The Direct Method in
Islamic religious education, applied within the social and cultural context of Islam,
helps students understand and internalize religious values through direct practice and
social interaction.

These findings are also consistent with research conducted by Arends (2012),
which shows that the Direct Method can increase student engagement and motivation in
the learning process. When students feel cared for and receive direct guidance from the
teacher, they are more likely to be motivated to learn and actively participate in learning

activities.
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However, some studies suggest that the Direct Method may not always be
effective for all students, especially those with different learning styles or special needs
(Gardner, 1983). Therefore, it is important for teachers to adapt this method according
to the individual needs of students and use various teaching strategies to ensure that all
students can learn effectively.

CONCLUSION

This study aimed to explore the theoretical concept of the Direct Method and its
application in Islamic religious education in Indonesia. Based on the research findings,
it can be concluded that the Direct Method, characterized by its focus on oral
communication and direct practice, is highly effective in enhancing students'
understanding and skills. In the context of Islamic religious education, this method is
implemented through various practices such as talagqi in Quranic learning, which
involves direct interaction and immediate correction from the teacher.

The application of the Direct Method in Islamic religious education
demonstrates significant benefits, including improved conceptual understanding,
practical skills, motivation, and student engagement. The direct interaction between
teachers and students allows for deeper and more personal learning, which is crucial in
religious education. However, this study also identifies challenges such as time and
resource limitations that can hinder the effectiveness of this method.

By comparing these findings with previous research and educational theories,
this study reaffirms that the Direct Method has great potential to enhance the quality of
Islamic religious education in Indonesia. Support from schools, educational institutions,
as well as professional training and development for teachers, is essential to overcome
existing challenges and maximize the benefits of this method.

This study makes a significant contribution to understanding the Direct Method
and its application in Islamic religious education in Indonesia. By comprehending the
basic concepts and implementation of this method, educators can design and conduct
teaching more effectively, tailored to the needs and characteristics of students. This
study also provides recommendations for educators, researchers, and policymakers in
developing more effective and efficient teaching strategies.

The researchers emphasize the importance of continuous support for the
development of the Direct Method in Islamic religious education. Teachers need to be

equipped with adequate skills and resources to implement this method effectively.
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Furthermore, ongoing efforts are necessary to address existing challenges and ensure

that all students, regardless of their abilities and backgrounds, can fully benefit from this

teaching method.
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